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Abstract 
Several problems in Social Studies (IPS) learning at schools include teaching methods 

that rarely connect the material to students’ daily activities. The Contextual Teaching and 

Learning (CTL) model offers a solution by helping teachers relate the subject matter to 

students' real-life experiences. CTL emphasizes planning classroom activities 

contextually to enhance student engagement and understanding. This study uses a 

quantitative approach with a quasi-experimental method and a One Group Pre-test Post-

test design to examine the effectiveness of the CTL model on student learning outcomes. 

Data were collected through validated written tests conducted before and after the 

treatment. The sample was taken by saturated sampling from all 26 fourth-grade students 

at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau, ensuring full population representation 

for empirical analysis of learning outcomes. The application of the CTL model 

effectively improved students’ Social Studies learning outcomes, evidenced by increased 

pre-test to post-test scores and many students achieving the Minimum Competency 

Criteria (KKM). CTL also creates an active and enjoyable learning atmosphere while 

developing students’ critical and creative thinking skills in a contextual and interactive 

manner. This study contributes to strengthening evidence that the CTL model effectively 

enhances Social Studies learning outcomes and students’ higher-order thinking skills. 

The findings support CTL as a teaching strategy capable of fostering active, enjoyable, 

and meaningful learning environments in educational contexts. 

 
     Copyright: This work is licensed under  

a Attribution-ShareAlike 4.0 International (CC BY-SA 4.0). 

 

INTRODUCTION 

The social studies learning outcomes of students have not yet reached the expected mastery 

standards because the learning process rarely connects the material to the students' daily experiences 

and real conditions (Sarumaha, 2022; Darling-Hammond et al., 2023). A conducive learning 

environment—comfortable, creative, and interactive—is essential for students to actively understand 

the material and apply it in their lives (Sarbaitinil et al., 2024; Blyznyuk & Kachak, 2024). However, 

in practice, teachers often do not maximize question-and-answer sessions that can increase active 

student involvement in learning (Prijanto & Kock, 2021; Martin-Alguacil et al., 2024). According to 

Tofade et al., (2013), active student participation through questioning is crucial to creating effective 

two-way interactions between teachers and students. Additionally, Shoimin (2017) argues that the 

Contextual Teaching and Learning (CTL) model is an approach that helps teachers relate lesson 

materials to students' life facts through structured and relevant classroom activity planning. Therefore, 
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the implementation of the CTL model is expected to improve IPS learning outcomes by making the 

learning process more contextual, engaging, and meaningful for students. 

Several previous studies share similarities with this research, although differences exist in location, 

data, and learning themes used. van de Pol et al. (2018) Reporting that during learning, student activity 

showed an increase in positive responses, and interactions between teachers and students were active. 

The main difference lies only in the research context used. Safitri & Safii (2022) found that the average 

pretest and posttest scores using conventional methods were 43.57 and 77.38, respectively, while with 

the CTL method, these scores increased to 45.68 and 84.54, with differences in themes and research 

locations making the results not directly comparable. Yanti et al. (2023) also demonstrated that the 

implementation of the Contextual Teaching and Learning model had a more significant effect on 

student learning outcomes compared to classes without the model. Furthermore, Meiliyana and Hikmat 

(2022) stated that the CTL approach positively influenced the poetry writing skills of fourth-grade 

students at SD Negeri Kapuk 08 Petang. Other studies by Muzaini (2023) and Ratnawati (2023) also 

confirmed that the CTL model improves Civic Education learning outcomes and student achievement 

in PPKn subjects at SMP Negeri 5 Kabupaten Tebo. 

This study aims to evaluate the mastery of Social Studies (IPS) learning outcomes among fourth-

grade students at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau following the application of the 

Contextual Teaching and Learning (CTL) model. The research is expected to make a meaningful 

contribution to educational science by enhancing teachers’ understanding and proficiency in 

implementing the CTL approach effectively. Additionally, the findings can provide valuable references 

for education students, particularly in exploring effective learning strategies that foster critical thinking 

and boost student achievement. This study also aims to support teachers in developing IPS learning 

models that are more engaging, efficient, and impactful. Beyond instructional design, the use of the 

CTL model is anticipated to increase students’ motivation and enthusiasm toward Social Studies, 

helping them overcome learning fatigue. Ultimately, the approach is expected to lead to significant 

improvements in students’ critical thinking abilities and overall academic performance, making the 

learning process both more dynamic and meaningful. 

A research hypothesis serves as a provisional answer to a research problem, typically framed as a 

research question. This answer is tentative because it is grounded in relevant theoretical frameworks 

rather than direct empirical evidence obtained through data collection and analysis in the field. describe 

a hypothesis as an initial, non-final conclusion formed by the researcher that proposes a relationship 

between two or more variables under investigation. Essentially, a hypothesis represents a theoretical 

response to the research question that requires validation through empirical data. In this context, the 

hypothesis formulated in this study is that the implementation of the Contextual Teaching and Learning 

(CTL) model will lead to a significant improvement in the mastery of Social Studies (IPS) learning 

outcomes among fourth-grade students at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau. This hypothesis 

will be tested to determine the effectiveness of CTL in enhancing student learning performance. 
 

METODE  

This study uses a quantitative approach with an experimental method as the main research 

technique. The type of experiment applied is a quasi-experiment, aimed at testing the effect of a 

treatment on other variables under controlled conditions (Harris et al., 2006). According to Sugiyono 

(2016), the experimental method is used to observe the impact of a specific treatment systematically 

and measurably. In this study, the chosen experimental design is a pre-experimental design with a One 

Group Pre-test and Post-test framework. This design allows the researcher to measure changes in 

students’ learning outcomes before and after receiving treatment in the form of implementing the 

Contextual Teaching and Learning (CTL) model. With this approach, it is expected to determine how 

effective the CTL model is in improving student academic achievement. 

Data collection techniques in this study focus on measuring student learning outcomes after the 

application of the CTL model. The method used is a written test technique, which serves to objectively 

measure students’ abilities, knowledge, or skills. Arikunto (2016) explains that a test is a series of 
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measurement tools used to assess certain aspects, such as intelligence and individual or group abilities. 

The test in this study consists of 20 multiple-choice questions specifically designed for the taught 

material. The test is administered twice: initially before treatment (pre-test) and after treatment (post-

test). This aims to obtain comparative data on students’ learning outcomes before and after using the 

CTL model so that the influence of the teaching model can be empirically analyzed. 

This study employs a saturated sampling technique, which, as explained by Sugiyono (2016), 

involves selecting the entire population as the research sample. This method was chosen because 

interviews with the principal and the fourth-grade homeroom teacher at Madrasah Ibtidaiyah Negeri 1 

Lubuklinggau confirmed that there is only one regular class at the fourth-grade level. Consequently, 

all 26 students from this class were included as participants in the study. By incorporating every 

member of the population, saturated sampling ensures comprehensive data collection that accurately 

reflects the characteristics and performance of the entire fourth-grade cohort. This thorough 

representation enhances the validity and reliability of the study’s findings. Moreover, the approach 

allows for greater confidence in generalizing the results to similar educational settings within the 

madrasah. Thus, using saturated sampling strengthens the study’s ability to provide meaningful insights 

into the effectiveness of the learning model implemented at this specific educational level. 

The main data collection method used in this study is testing, which involves a set of 

instruments specifically designed to assess students’ knowledge, skills, or abilities. According to 

Arikunto (2013), tests serve as essential measurement tools that play a critical role in evaluating 

learning outcomes. An equally important aspect of this research is the validation of these instruments. 

Arikunto (2016) explains that validation assesses the validity and reliability of research tools, 

ensuring they meet established quality standards. A valid instrument accurately measures what it is 

intended to measure, which is vital for obtaining trustworthy and meaningful data. Consequently, the 

test instruments utilized in this study have undergone a rigorous validation process to confirm their 

accuracy and reliability. This validation guarantees that the collected data are scientifically credible 

and can be used confidently for further analysis and conclusions. Thus, the study’s measurement tools 

adhere to high standards, strengthening the overall integrity of the research findings. 
 

RESULTS AND DISCUSSION  

Results  

Initial Test Result Data (pre-test)  

The pre-test was conducted in the fourth-grade class with the aim of determining the students’ 

initial ability related to the topic My Living Environment before the implementation of the Contextual 

Teaching and Learning (CTL) model. The pre-test instrument consisted of 17 multiple-choice 

questions designed to comprehensively measure students’ understanding of the material. This test 

served as an initial step in the research process to obtain baseline data before the learning treatment 

was applied. All student pre-test scores were collected and compiled into accessible data, which is 

available in the appendix as documentation for further analysis regarding changes in learning 

outcomes after the implementation of the learning model. 
Table 1. Recapitulation of Pre-Test Result Data 

 

 

 

 

 

 

Based on the data in table 1, all students scored below 65, so no students achieved learning 

completion. The highest score obtained by students was 65, while the lowest score reached 24. The 

No Category Information 

1 Mean value 40,50 

2 Standard deviation 10,69 

3 Lowest value 24 

4 Highest value 65 

5 Range of values 41 

6 Number of students who did not complete 25 

7 Number of students who completed 1 



Rindayati, V., Hamdan, H., & Rosalina, E. 

Journal of Student-Centered Learning                                        Vol. 1 No. 2, pp. 51- 62, December 2024 | 54 

average overall score of students was 40.50 with a standard deviation of 10.69. From these data, it 

can be concluded descriptively that students' abilities in the material are included in the category of 

incomplete. This condition is influenced because students have not followed the learning process 

using the Contextual Teaching and Learning (CTL) model. Thus, the pre-test results show that 

conventional learning that was previously applied has not been able to improve student learning 

outcomes optimally. 
 

Final Test Result Data (Post-test) 

After knowing the students' learning outcomes in social studies learning were in the incomplete 

category, the researcher carried out treatment with the Contextual Teaching and Learning model. Then 

at the end of the study, a test was carried out in the form of a post-test. This test was carried out to 

determine the final abilities of students after the learning process. The post-test in this study was 

conducted on May 18, 2024, which was attended by 26 students in the class that had been determined 

as a sample, namely class IV of Madrasah Ibtidaiyah Negeri 1 Lubuklinggau. The post-test questions 

used were in the form of multiple choice consisting of 17 questions. The list of post-test scores can 

be seen in the results data in table 2 below. 
Table 2. Recapitulation of Post-test Result Data 

 

 

 

 

 

 

 

 

 

Based on the data in table 2, 24 students managed to achieve a score of 65 or more, thus being 

declared to have met the completion criteria. The average post-test score of students was 78.50 with 

a standard deviation of 11.15. The highest score obtained reached 100, while the lowest score was 59, 

so the range of scores was at 41. From these results, it can be concluded descriptively that the final 

ability of students after implementing the Contextual Teaching and Learning model is included in the 

completion category. These data indicate that the implementation of the CTL model is effective in 

significantly improving student learning achievement. Thus, the use of this learning model has a real 

positive impact on the achievement of learning outcomes, proving that the CTL method is able to 

improve the quality of students' understanding and overall academic performance. 

The comparison between students’ initial ability (pre-test) and final ability (post-test) reveals a 

significant improvement. The average pre-test score was only 40.50, but following the 

implementation of the Contextual Teaching and Learning (CTL) model, the average post-test score 

rose substantially to 78.50. This marked increase indicates that the learning outcomes of fourth-grade 

students at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau have improved significantly and have met 

the predetermined mastery criteria. These results provide strong evidence supporting the effectiveness 

of the CTL model in enhancing overall student learning achievement. By engaging students actively 

and connecting learning material to real-life contexts, CTL facilitates deeper understanding and better 

academic performance. Consequently, the successful application of this model demonstrates its 

capability to substantially elevate the quality of education and improve students’ academic results 

within this educational setting. This underscores the importance of adopting CTL as a practical and 

impactful teaching strategy. 
 

Data Normality Test 

The normality test aims to determine whether the data obtained follows a normal distribution or 

not. To test the normality of the data, the Chi-square goodness of fit test (𝜒2) is used. According to 

No Category Information 

1 Mean value 78,50 

2 Standard deviation 11,15 

3 Lowest value 59 

4 Highest value 100 

5 Range of values 41 

6 Number of students who did not complete 2 

7 Number of students who completed 24 
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statistical rules with a significance level of 5% or α = 0.05, if the value of 𝜒2 count is smaller than 𝜒2 

table, then the data is considered to be normally distributed. In this study, the results of the 

recapitulation calculation of the normality test for post-test data can be seen in the following table. 

Thus, this test is an important step to ensure that the data meets the necessary normality assumptions 

before conducting further statistical analysis. 
Table 3. Normality Test Results 

Class 2 hitung Dk 2 tabel Conclusion 

Pre-test 2,9229 5 11,07 Normal 

Post-test 3,0247 5 11,07 Normal 

 

Based on table 4.3, the calculated 𝜒2 value for the post-test data is smaller than the table 𝜒2 value 

(count < table), so the post-test data is normally distributed at a confidence level of α = 0.05. The 

significance value for the pre-test is 2.9229, which is smaller than 11.07, and for the post-test is 

3.0247, also smaller than 11.07. Thus, the results of the normality test indicate that the final test data 

(post-test) meets the assumption of normal distribution, which means that the data is suitable for 

further statistical analysis.  

 

Hypothesis Testing (z-Test) 

Hypothesis testing in this study aims to determine whether there is a significant increase in 

students' cognitive learning outcomes after participating in learning with the Contextual Teaching and 

Learning (CTL) model. Statistical testing is carried out by comparing pre-test and post-test scores to 

draw conclusions. The hypothesis tested is related to the social studies learning outcomes of grade IV 

students of Madrasah Ibtidaiyah Negeri 1 Lubuklinggau in the 2023/2024 academic year after 

implementing the CTL model. The null hypothesis (Ho) states that the average post-test score of 

students is significantly less than 65 (μ₂ < 65), while the alternative hypothesis (Hα) states that the 

average post-test score of students is significantly equal to or greater than 65 (μ₂ ≥ 65), indicating an 

increase in learning outcomes that meet the minimum completeness criteria. 

Based on the z-test calculation, the hypothesis results for the post-test data presented in table 4.4 

show results that can be further analyzed. The data provides an overview of the significance of the 

increase in learning outcomes after the application of the learning model, which will be explained in 

detail in the next section. 

Tabel 4. Rekapitulasi Hasil Uji Hipotesis Data Post-test 
Tes Zhitung Ztabel Information 

Post-test 6,32 1,64 Zhitung >Ztabel Ha  diterima 

 

Based on the hypothesis test calculation, the obtained Zcount value is 6.32, which is compared 

against the Ztable value of 1.64 at a 5% significance level. The testing rule states that if Zcount is 

greater than or equal to Ztable, the null hypothesis (Ho) is rejected, and the alternative hypothesis 

(Ha) is accepted. Conversely, if Zcount is less than or equal to Ztable, Ho is accepted, and Ha is 

rejected. In this study, since the Zcount value of 6.32 exceeds the Ztable value of 1.64, the null 

hypothesis is rejected, and the alternative hypothesis is accepted. This indicates that the proposed 

hypothesis is supported by the data. Specifically, it confirms that the learning outcomes of fourth-

grade students in Social Studies at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau have significantly 

improved following the implementation of the Contextual Teaching and Learning (CTL) model. The 

students achieved a level of completeness that meets the established standards, demonstrating the 

effectiveness of the CTL model in enhancing student learning achievement in this educational 

context. 

After the research was conducted by applying the Contextual Teaching and Learning learning 

model, the initial test (pre-test) and final test (post-test) were carried out. The data from both tests 

were then tested for normality to determine the distribution of the data. The test results showed a pre-

test significance value of 2.9229 and a post-test of 3.0247, both of which were greater than 11.07, so 



Rindayati, V., Hamdan, H., & Rosalina, E. 

Journal of Student-Centered Learning                                        Vol. 1 No. 2, pp. 51- 62, December 2024 | 56 

that the post-test data were declared normally distributed. Furthermore, hypothesis testing was carried 

out using the z-test with a Zcount value of 6.32 and a Ztable of 1.64. Because Zcount is greater than 

Ztable (6.32> 1.64), the alternative hypothesis (Ha) is accepted and the null hypothesis (Ho) is 

rejected. Thus, it can be concluded that the learning outcomes of grade IV students of Madrasah 

Ibtidaiyah Negeri 1 Lubuklinggau after participating in social studies learning using the CTL model 

significantly achieved a completeness value of ≥ 65.  

 

Discussion 

Improving Student Learning Outcomes through Contextual Teaching and Learning Model 

Research conducted at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau indicates that the 

implementation of the Contextual Teaching and Learning (CTL) model is highly effective in 

enhancing students' understanding of Social Studies material (Susiloningsih, 2016). The CTL model 

encourages students to actively engage in the learning process by relating the lesson content to the 

real-life contexts and experiences they encounter daily (Haziyah et al., 2024). This approach aligns 

with the views of Istiqomah & Azzahra (2024), who emphasize the importance of active student 

involvement through contextual and relevant learning. The study showed a significant improvement 

in student learning outcomes, with average pre-test scores increasing from 40.50 to 78.50 in the post-

test. These findings demonstrate that the use of the CTL model can have a substantial positive impact 

on Social Studies learning, thereby improving both academic achievement and comprehensive 

conceptual understanding (Taş & Minaz, 2024). 

Statistical analysis using the z-test further supports these results, with a calculated z-value of 

6.32, which is higher than the critical value of 1.64 at a 5% significance level. As explained by 

Sugiyono (2016), if the calculated z exceeds the critical value, the alternative hypothesis is accepted. 

This confirms a significant positive impact of the Contextual Teaching and Learning (CTL) model on 

students’ academic achievements. Moreover, out of 26 students participating in the study, 24 

successfully reached the Minimum Competency Criteria (KKM) with a threshold score of 65. These 

findings provide strong evidence that the CTL model effectively enhances student learning outcomes. 

The results demonstrate the model’s capability to improve educational quality at Madrasah Ibtidaiyah 

Negeri 1 Lubuklinggau by fostering better academic performance and supporting students in meeting 

established competency standards. This underscores the practical value of CTL as an instructional 

strategy in this educational setting. 

The findings of this study align closely with the expert opinion of Safitri et al. (2022), who 

emphasize that the implementation of the Contextual Teaching and Learning (CTL) model 

significantly improves Social Studies learning outcomes. Mebert et al. (2020) further assert that 

connecting lesson content to students’ real-life experiences greatly enhances both conceptual 

understanding and overall academic performance. By integrating real-world contexts into the 

curriculum, CTL makes learning more relevant and accessible, facilitating students’ comprehension. 

According to Murni and Saputra (2023), this approach not only elevates academic achievement but 

also serves as an effective instructional strategy well-suited for madrasah ibtidaiyah education. 

AlGerafi et al. (2023) highlight CTL as an innovative and practical teaching method capable of raising 

the quality of elementary education. Zee and Koomen (2016) add that, especially in Social Studies, 

CTL provides meaningful learning experiences by linking classroom knowledge to daily life, 

promoting deeper engagement and improved understanding. Therefore, CTL is recommended as a 

valuable strategy to enhance educational outcomes in primary education. 

This study clearly demonstrates that implementing the Contextual Teaching and Learning 

(CTL) model significantly enhances both academic performance and conceptual understanding in 

Social Studies among students at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau. The data show a 

substantial increase in average scores from pre-test to post-test, with a majority of students meeting 

the Minimum Competency Criteria (KKM). The z-test results further validate these findings, as the 

calculated z-value surpasses the critical threshold, confirming the positive effect of CTL on student 

achievement. These outcomes align with previous research highlighting CTL’s effectiveness in 
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linking lesson content to students’ real-life experiences, which improves the relevance and depth of 

understanding. Therefore, CTL is strongly recommended as a progressive and impactful instructional 

approach for madrasah ibtidaiyah, aiming to elevate the overall quality of primary education, 

especially within the Social Studies curriculum. 

 

Contextual Teaching and Learning in Increasing Student Motivation and Engagement 

Amelia (2022) explains that applying the Contextual Teaching and Learning (CTL) model 

fosters a learning environment that is active, creative, and enjoyable for students. This method 

motivates learners to engage actively in the learning process, encouraging them not just to passively 

receive information but to actively participate in building their understanding. Dewi (2021) highlights 

the importance of a positive and enjoyable learning atmosphere, which plays a crucial role in boosting 

students’ interest and motivation toward learning. Additionally, Isti’ana (2024) points out that 

emphasizing student activity and involvement enhances the effectiveness of the learning process, 

making it easier for students to grasp and retain information. The CTL model supports this by 

incorporating students’ everyday experiences into the lessons, which helps students feel more 

connected to the content and perceive the material as relevant and meaningful to their lives. This 

integration ultimately deepens their comprehension and engagement with the subject matter. 

Kismatun (2021) highlights that the Contextual Teaching and Learning (CTL) model fosters 

interactive learning by encouraging students to actively build their own knowledge rather than 

passively receiving information. Babullah (2022), referencing constructivist theory, stresses that 

students’ active engagement is crucial for developing new knowledge, a perspective reinforced by 

Arafah et al. (2023). In the CTL approach, Yolanda and colleagues (2024) emphasize the importance 

of connecting lesson content with students’ real-life experiences and surroundings. This connection 

makes learning more meaningful, enabling students to achieve deeper understanding and apply their 

knowledge practically in everyday situations. As a result, CTL moves students beyond simple 

memorization toward genuine comprehension. By promoting contextualized learning, CTL 

encourages learners to internalize concepts and use their knowledge effectively, preparing them for 

real-world challenges and fostering critical thinking and problem-solving skills essential for their 

academic and personal growth. 

Rikizaputra and colleagues (2021) emphasize that student learning outcomes are shaped by a 

combination of internal and external factors, with learning motivation playing a critical role. This 

motivation largely stems from a supportive and conducive learning environment. Dewi (2024) 

highlights that such an environment, as fostered through the Contextual Teaching and Learning (CTL) 

model, significantly boosts students’ motivation to actively engage in their studies and participate 

meaningfully in learning activities. Unlike traditional methods that focus solely on theoretical 

delivery, CTL offers a dynamic space where students can interact, collaborate, and discuss ideas with 

their peers. These interactive activities promote deeper involvement, which is crucial for a holistic 

learning experience. Educational experts concur that active student participation is fundamental for 

effective learning. When students are fully engaged, they are more likely to achieve higher academic 

outcomes and develop a more profound understanding of the subject matter. Therefore, CTL’s 

emphasis on creating an engaging, collaborative, and motivating environment plays a pivotal role in 

enhancing student success and comprehension. 

This study demonstrates that the Contextual Teaching and Learning (CTL) model effectively 

fosters a learning environment that is active, creative, and enjoyable by promoting direct student 

engagement in the knowledge-building process. By incorporating students’ real-life experiences into 

lessons, CTL makes learning more relevant and meaningful, which helps prevent superficial 

memorization of material. Furthermore, CTL supports interactive learning where students actively 

construct knowledge, aligning with Piaget’s constructivist theory emphasizing active cognitive 

development. The model also creates a supportive and conducive learning atmosphere that enhances 

student motivation and encourages greater participation. This heightened level of involvement is 

crucial for academic success, as students who are fully engaged tend to achieve better learning 
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outcomes and develop deeper understanding of the material. Consequently, CTL serves as an effective 

instructional approach that can substantially elevate the quality and effectiveness of educational 

experiences, making it a valuable strategy for improving overall student achievement and 

comprehension. 

 

The Impact of CTL Learning on Students' Critical and Creative Thinking Skills 

According to Sa’diyah et al. (2022), the implementation of the Contextual Teaching and 

Learning (CTL) model, which emphasizes a contextual and interactive approach, provides great 

opportunities for students to indirectly develop critical thinking skills and analytical abilities. Badi 

(2022) explains that critical thinking is an active process involving analysis, evaluation, and synthesis 

of information to make appropriate decisions. Through the CTL model, students are faced with 

learning situations relevant to real life, encouraging them to think more deeply rather than passively 

receiving information. This contextual and interactive learning process stimulates students to actively 

analyze material in various contexts while systematically and structurally training their critical 

thinking skills. 

Rukajat (2018) explains that the Contextual Teaching and Learning (CTL) model fosters a 

learning environment that is both enjoyable and challenging. This approach encourages students not 

only to grasp theoretical concepts but also to apply their knowledge practically in real situations. 

Soleha et al. (2021) describe creativity as the capacity to generate novel ideas and develop innovative 

solutions to problems. Within the CTL framework, Nucifera et al. (2023) emphasize that students are 

actively engaged in evaluating and solving problems drawn from their daily real-life experiences, 

which plays a crucial role in nurturing creativity. These stimulating and enjoyable learning activities 

create an ideal setting for the optimal growth of students’ creative thinking abilities. In addition to 

fostering creativity, this kind of environment boosts students’ motivation to learn, making the entire 

learning process more effective and meaningful. By combining enjoyment with challenge, CTL helps 

students develop critical skills while maintaining high levels of engagement and enthusiasm 

throughout their educational journey. 

Astuti and Jailani (2021) highlight that the Contextual Teaching and Learning (CTL) model 

significantly enhances the quality of education by focusing on the development of higher-order 

thinking skills, including critical and creative thinking. This perspective aligns closely with Dahlan’s 

(2020) emphasis on social constructivist learning, which underscores the vital role of social 

interactions and contextual factors in cognitive growth. Within the CTL framework, students engage 

not only in individual learning but also in collaborative activities such as discussions and group 

projects that foster their analytical and evaluative skills. These interactive processes encourage deeper 

thinking and reflection, making CTL a powerful instructional approach for cultivating essential 

higher-order cognitive abilities. As a result, CTL effectively equips students to navigate complex 

learning environments and challenges with greater adaptability and critical insight. This 

comprehensive method thus prepares learners to meet the demands of modern education and develop 

skills necessary for lifelong learning and problem-solving. 

Research indicates that the Contextual Teaching and Learning (CTL) model is highly effective 

in fostering students’ critical and creative thinking abilities through its emphasis on contextual and 

interactive learning. By engaging students in analyzing and solving real-world problems in a 

systematic manner, CTL creates an educational environment that is both enjoyable and intellectually 

stimulating. This dynamic approach not only enhances students’ motivation to learn but also promotes 

active participation through discussions and collaborative group work. These interactions further 

develop students’ analytical and evaluative capabilities, essential components of higher-order 

thinking. As a result, CTL prepares learners to meet the demands of contemporary education by 

equipping them with the skills needed to adapt and respond thoughtfully to complex challenges. 

Overall, CTL serves as a powerful instructional strategy that cultivates deeper understanding and 

critical thinking, ensuring students are better prepared for academic success and real-life problem-

solving. 
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CONCLUSION 

Research at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau shows that the implementation of the 

Contextual Teaching and Learning (CTL) model effectively improves students’ Social Studies 

learning outcomes, evidenced by the increase in average pre-test scores from 40.50 to 78.50 in the 

post-test and many students achieving the Minimum Competency Criteria (KKM). The CTL model 

also successfully creates an active, creative, and enjoyable learning environment that motivates 

students to participate actively in the learning process. Furthermore, CTL indirectly develops 

students’ critical and creative thinking skills through contextual and interactive activities. These 

findings align with previous studies confirming that CTL enhances academic achievement and higher-

order thinking skills in the learning process. 

Theoretically, this research confirms that the CTL model effectively improves learning 

outcomes and students’ critical and creative thinking abilities, strengthening the theoretical 

foundation of contextual learning that emphasizes active student engagement. Practically, the results 

encourage educators, especially in madrasah ibtidaiyah, to adopt the CTL model in planning and 

implementing Social Studies lessons to create a more dynamic and enjoyable learning atmosphere. 

This is expected to significantly increase motivation, active participation, and student achievement 

while developing higher-order thinking skills essential for academic and real-life challenges. 

Based on these findings, it is recommended that further research explore the application of the 

CTL model in other subjects or educational levels to assess its broader effectiveness. Additionally, 

future studies may incorporate other variables such as learning motivation or student characteristics 

for a more comprehensive understanding. The limitations of this study include a sample drawn from 

only one class at Madrasah Ibtidaiyah Negeri 1 Lubuklinggau, limiting the generalizability of the 

results. Moreover, the relatively short duration of the treatment also restricts the ability to measure 

the long-term impact of CTL implementation on students’ critical and creative thinking skills. 
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